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role- taking I ana the analjsls of tapad accounts. The proceaaies used 
by the actor-teaGhen to construct a scclal reality for a seccnd grade 
olass are examined and ara dcctisanted by ongoing accounts and 
retrospective conversations. Critical behavioral aistinctiona Dade by 
tie teacher are, among othersr the •hyparS the 'imaginatiira* and 
the •flexibleS child. Those aistinct ions which pertain to fiiinctton 
or perforManca are the 'slov learner* , the 'sharpia', and thm 
■ consarvativa" chiiap Of particialar interest la the teacher |s 
Interpretation of chiiareii's routlna acta and perfoxBancaa in light 
of existing categorizations. Ancthar area of concern deals nith 
change in catagory interpratattoni It appears that rainterptetatton 
of already assigned oategoriaa ccciirs only when chiiaren contiiiuously 
act or perform in a contraatctory vay. (Author) 



* Documents acqaired by IRIC includa aany Inforflal nnpublishad * 

* laaterials not available from other aoaroes* IBIC makea e^ery effort ^ 

* to obtain the best copy available* Mererthelesa, items of marginal ^ 

* reproducibility are often encountarea aaad thts af facts the guality * 

* of the aicroflche anfl hardcopy reproauctions OIC makea available * 

* ^ia the BBIC Docuttent Beproauction Servloa (IDIS) * EDES is aot ^ 

* responsible for the guality of the original flocuient* Reproauctions * 

* sttppliea by EDRS are the best that can be maa© from the original* ^ 



EKLC 



MS 

Squaring the peg or founding the hole i 
teacher catecroriMtiDn of pupils' 
t— I rautlne acti 




jocn Volpe 

Departnnent ©ff Anthropology 
Catholic! Uni^^trs it/ of America 
shington, D*c« 



wAtlQHAt JNITI TU'tiaF 

ilS DOCUMENT MAS BeEfM f^EPfiO- 
jCeO iXACTLy AS ftiCclVlD FROM 
^E PiRSON OB OH&AN IZA 7IDN ORIGIN- 
fiNO IT^OINT^ QP yiEW OR OPINIONS 
•ATID DO NOT NECiSSA^lLV ^gPRi- 
^NT OFFICIAL N^TrgNAL • NbTlTUTE OP 
bucATlDN POSITION Qt ^aLlCi^ 



Paper prepentea at tht American Anthropologieil ASBQClatl'on^ 
December 1975^ San PranclscOi California, 




Quotation of Isolatea portions (mt eKceeaiiig fo\jr Unas) f off 
puarpoaes of reviev^ or nwe articles is permitted* aLI other 
rights are reserved toy thm author and otTier quotations may not 
bi Tnade without vrttten consent of the author. 



Squai'lng peg or rounding the "hoUs teaGher 
datfgQrlgatlQTi af pupils' routine acts 

Talcing an ethnomethodoLogtcal perspeGtlv* which focusee 
on problems of meaning In everyday life, fhli study is con- 
cerned with tne expltcation at Interpretive procedurea used 
hy a claasroDm tcaCher in conatructing pupil categorizations. 
Labeling and t>iB affects of labsUng on «n indiviauaL's 
■ behavior, self-iniage, and opportunity structurei hove receivad 
conaidorable attentioii in the literatyre ( Lam est 1972, Rosen- 
thal 1968, BQCkef 1964, L963, 1960, Goffftnan 1963 ). For ethno- 
rrietbDdologiatB. categori2ati.on or "doing latoelincf" is but one 
of the techiilques actofo use to create and sustain their social 
order, 

Wtiy do we label? In social situatloni people are aljle to 
act together with relati've ease because tliay share common under- 
atandings of wliat each person ii aupposad to do (Cicourel 1972 f 
248), The flo\} of social interaction is facllitate'd because 
ttiem-bera taKe t>ilngs for granted and make events recognizable 
to eac-h other. Categorizing is a proceis wlilc>) I) eases BDClal 
Intercourse , 2) serves as a short-hand system of commgnication, 
3) cuts tVirougTi t>ie confusion of everyday liffe to slmpllfv 
social interactton, and 4) enables \js to desaflbe luaividvials by. 
categories which carry antlGipatory behavior and expictatiors. 

cognitive categories of perions llJsely to be encountered 
are established by social iettings. For example, tnembers of an 
alcoholic cornmunity speak of "retreadB", "vfinos", "earth people". 



and •'crazies** (Volpe 1975 )• ReCerential tetms neard in prisons 
imlud© '^square Johns% ''thieves", "gorillas" (Creisey 1973 
Dope addicts refer to "the hustXe"^ "the cop", ana •'getting 
©ff" (Agar 197 3). 

There ia ample data to BUpport the nfttton that inttract--* 
ing rflem'bprs in a sDclety categoriEe, and that categoriEa tt©ns 
are germana to ap^cifie social and Instituttonal sittings* 
th&n asK^ how are these QatflgorlEations nnade? what interpret 
tlv-e and accDuntirig" prDceduffes 6ioeB an actor use to sustain 
social reality? 

In an attempt to ansv/er these questiDns^ r entered a pri- 
vmtB educational inatitution ap aii Dtserver to gather caata on 
t^e process by whioh onB second grade teasher aselgned and sua* 
talned pupil catagorlzationa* Liitenlng to teachers' cDnverea- 
tl©ns^ 1 learned tY\B% the teaeheri like other speeialiati^ 
ie expected to become famlLiar with the lahela used in that par 
ticular eetttng (set RoBenthal 1968, HDienhan 1973, A.gar 1973, 
Gofffman 1961), Par^ ofi the prof ess iona It nation process ^ It 
aeems, im 1) discerning whLah labels are deemed appr^priata, 
2) applying the labels to clientele, and 3) eliarlng the labels 
v^ith Dt^er membera of the professional eoTimunity* Froni my ob- 
servations in the school and retrospective QDnveMatloM with 
tlie teacher^ it beoame quicHly^ apparent that the labeling pro*- 
ceSB serves Important CunatiDns liere as In other instituttonal 
settings and is uaad continuously for aiagnQsi,ng^ placement, 
a^d treatment • 
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In an e<3uMtionaX setting a teacher is sKpectea to detflct 
and asaign slgnlficain features off children's behavior to cate- 
gories, suc-h aasignmonta aire to be utillaed for official pur- 
poses, e.g., school recDrflB, parent-taacher conf erericea , refer- 
rals to outildB prof ess ions Is, and for the teacliar's personal 
use tn the everyday voria of "teaching." Ny taste in this study 
of pupil categorization was to discovsr how this actop (teacher) 
goes ahout the taste off Investigating the scanes of children's 
beha'^lor In th« classroom so that she is ataU to see and re- 
port patterning and atructure in those scenes for herself and 
for her professional colleagues. 

The stuay was begun in mid-January and was concluded at the 
end Of the 1975 school year. The dacielon to initiate the study 
at mid /ear was based on two assumptions i 1) the teacher would 
liave had ample time to "get to know'' patterns off behavior of 
each off her pupils, and 2) aa a result of teaeher-staf £ interact 
tlons the teacher would have had one semeBter to bicome familiar 
with the inatitutional expectations of pupil categorization. 

Methodo logy 

1 learned about the Interpretive procedures used by the 
teacher to construct pupil categoriiations through visits to 
the cLassroom and retrospeetlve conversationi , The classroom 
vlaits were followed hy taped interviews with the teacher in 
her home. Tlie relaxed home setting, away froiti the inBtitutlon, 



5 



I 



-4- 

facilitated the flow of converiation \^hich fQauaed on ac- 
CDuntB Df children 's l)ehavtor« The ongoing aocounts of pupil 
eategoriMtiotii, coinblned with retrDepactlve aoweriations and 
a card sorting tecTinlque provided data on the interpret i\fe 
prDCedures vm&6 by the teacher to a&aigrn children's routine 
acts to tiategorias « 

During the 3ata gathering process three research prob- 
lems emerged I 1) once the categories had bean naTnad (iden-- 
tified) by thm teacher^ what were her meanings for each af 
the terms^ 2) after the teacher'^ ^eaninge -were clarifieiJ, 
what interpretive resources x^ere uaed by her to aaaign a 
child to each of tlie categDries^ and 3) if the teacher's 
categori^iatiorie aifffered frora ofCicial labela, how did this 
teacher reinterpret her cattgDries to fflt into the model 
espoueed b/ the institution. 

Findings 

Naniing the categoriee* 

Teachers are expected by adminiatratora^ colleagues^ 
and parents to assess pupili for academic performance and 
general eahoolroom beliavior. By January^ this teacher, cont- 
plying with Inititutional and parental escpectationa, had 
assembled a repertoire of functional (htr term) and aoclal 
(her term) categoriei which she ueed to define children's 
behavior in the claseroDttt* 

In the soeia 1 realm the teacher detecti critical behav- 
ioral distinctions \#hlGh account for the asaignmtnt of rou- 
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tin© acts into sucli categories as *hypir*, "coriiervatlv©*'^ 
"imaginative and ••creatlve*'f on th€ f\jnctionai (academic 
performance) level she assigni children to categorlei of 
"sharpie's "conservative*', •'tmaginatlvf and "creative". 

Although thm teacher speaKs oC two TnajDr dlviitDris off 
pupil categorlEation - functiorial an^ social - the data Indi- 
cates tbat only two tetms reflect qualities of mutual ex- 
Qlusivity* For this teacher^ 'hypei ' behavior is considered 
appliealDle only on the soetal level, and *gharple* btTiavlDr 
only on the functional level* In GDntraat^ all the reinain- 
ing ternis, ' coneervat ive % 'Imaginative % 'ereatlve' oacur 
on hoth social and ffuiictional levels, Ihe significance of 
this finding ts that although 'Grtatlve Imaginative % and 
•conservative' liehavlor have distingvlililng iooial and func-- 
tional characterlsttos^ the generali2ed meanings of these 
categories allov for an Interchangea^lllty of terms so that 
a single tentt^ e*g*# 'oreative% can accourit for both social 
and functional behavior* This evidence suggeits , then, that 
manifestations of • tmaglnative % 'creative^ arid •conserva- 
tive' behavior are seen by the teaeher as ©fffeotlng bath 
th© academic and soolal aapecti of llfi« 

Originally^ the teacher had deslgnattd only tyo niajor 
categorlee (social and functional ) to deflna and orgarilie her 
children's behavior. But it beaame evident during the retro- 
epective conversations that she w^as \jslng atlll another aate- 
gorical dl^tinctiDn to account for pvplls' routine acts. 
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Tilts more enciompasslrig aategorir, vrhich superimposes all otViers^ 
is based on degrees of flexibility or Vier aasasament of child- 
ren' e fea sonebleriess within the classroom aetting. All of the 
chtldren are categorized en this level as either 'flexible' or 
Unf leKlble' , 



Conceptual m^anlnge and interpretive proc€durei ot aategariEatlDn, 

With thla information in hand, my task ^^as to dlsao^er 

the cDneeptual meanings of each of these cat^goriis and the 

ways In w^htcVi the teacher aeslgned eacti of the children to 

one or niDre categories. To elicit data pertaining to the 

meaning of eaah conceptual category, I asHed the teacher the 

following types of questions j 

Ho^ does a 'hyper' ('fliarpie') child behave? 
Why ie Danny 'areative* and not 'imaginative* 7 
Hov/ is the behavior of ■consewative' children 

similar to or different than that of ' imatgi native • 

dhtldreri? 

To discover the actor 'b Interpretive procedurea of cate* 
goriEation^ 3 drew upon Garfinkel's (1957 178) model off doey* 
mentary methods of tnterpretation vhich suggesta that we 
treat an actual appearanoe as 'the doaurnent of aa •point- 
ing to^^ as 'standing in behalf off' a presupposed underlying 
pattern. Garflnteel tells ue that not only is the underl/ing 
pattern derived from its Individual documentary evidences ^ 
but the individual docutnentary evidences , in their turn, are 
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Interpreted on the basis of *what im knowri' about thm under- 
lying pattern* Eaeh is used to elataDrate the other* 

Data pertaining" to th# interpretive proceduri^ used by 
the teacher to assigrn cMldren to categDrleg was obtained 
through the analysis of retrospect iva SDnversatiDEl©, ongoing 
aeoounts of children's routine acts^ and reiponses to such 
©pen-*ended queetiona as s 

Do you thlnte Richardi was 'Tii^per* today? wThy? 

Can Aretha be 'conservative* and 'creatlv^e* €t 
the same time? 

Cindy eeemed out at sorts thii afternooai la this 
unusual? 

Three of the boys spent a lot of time in the closet 
during free time today^ hou difl you feel about that? 

My field noteB and an analysis of the taped converaatiOTis 
"have provided the following data concerning the teacher's Qon-- 
ceptual meaning of tach oategory^ and the interpre*ftive procad- 
urei she uses to assign children to eacli of the ae^tegorieSi 



FlexibA Llty* 

The emotional ability to cope with things ****** * 
This child can be reasoned with and (Sio^sn't gat 
'*bent out of shape'* easily. 



The child la '^artful'* in handling so^l^l^ situ- 
ations and can adjust to changes In th© aeademlc 
routine* The child doesn^t get upsiat le^sily, and 
if frustrated^ bounces back with little or no 
dlfficylty, 'The child absorbs thingis without 
getting "bent out of eliapi^** e^g,! teecoming 
tearful^ withdrawni argurneritatlve. 



* All children in the class are categorized as 'fleHible* or, 
HnffleKihle'* Sometlmea a child can hm 'flexitoie* in a social 
way but •inflexible' on the perfDrmanaa levels the reverse 
is also possibles 



Category! 
Definitions 

Documentary 
Evidences t 
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Ca tmqoryt 

Def inltloni 

Dscumentary 
Evidences s 



This child eannot be ic^iaftonea vfith* 

If things 6on^t go rlgfht the child ftts "bent 
out of sliape!% gets aempHahed^ Manifestations 
of being "demolished" ii^^lude woodine^s,/* with* 
drawa 1 , argum^ntati v<en#a^ ^ tea rffu Ine^^Mi 

"When I try to reason with thi^ ahiW i% is like 
coming up against a tori^ak wall, I Im^.m to meet 
him/^her 99%' ot tha wiay« This le a p^tTOwgly 
opinionated Ghtld." 

"There are two forms of Hn£le^clbillfcy% argu- 
mentativeneBS and with^CTwalf both b^eh^vtors 
indicate being "bent out of shape'% 



Category I 
Def initiom 



Hyper 

Acts which ar^ socially aisruptive m& deistruc^ 
tive* 

"When I see somebody fooCin* 1 aowi'der 

grotesque behavior ^hyp®r% which iine^ne any 
act which is #o outlanai^h for the setting 
that it nearly blowa my niind* X call thtf 
'hyper' activity on thi© child's part b'^eause 
it is so out charaetW for vhit ayppoaed 
to be going ow* " 



Documsntary 
Evidences i 



Acts that are tlTna wa 
product^ in sight* Su 
and are seen 'hyp^ 
are disruptive jpor tlfi 
i*e,, sliding acrois 
chasing someone in 
closet^ getting out o 
the period designated 
someone else ^rom com 
acting out foi^ no r# 



Bt.m^Bf that hav^ m and 
eh acts are dastaructlve 
r* activity, h^t$ which 
e individual or groups 
the room on ona*^ Hnaes, 
m room, runningi IntCi the 
f the seat a lot during 
seat work^ H^^ping 
pl^^tlng his work/ or 
on at all* 



Category I 
Definition] 



Quiet Hyper 

Acts which ar^ nol; "swpw" dtsiuptiv^ iw^the 
classroom. These ahi%6mn do not aietu^'to others 
in a noisy way so they %re •quiet hypers'* 



DocuTnentary 
Ividences i 



Children who *'epin*off " Xn some dira^^lt:^Ft that 
isn't too di^ruptiva bi^t who are not really 
being constriiotiva either i g^t^ing some- 

one who is not finish^a ^Ith his woric to go 
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Catego ry i 
Definition i 

Documentary 
Evidences i 



Category i 
Definitions 



Documentary 
Evidences i 



Categoryi 
DeCinitioni 



Dodumentary 
EviclanaaB % 



into tViQ closet to try to set up a game 
situation? out of one's seat 'hut not being 
noisy^ socializing on the si^#r "traveLing" 
in th© olasBroom to one or two differeiit 
people but doing it quietly* 

Sharpie 

This im an imaginative, p@r«#ptive child* 



A child who does the work that im expected of 
him/h^v but then eKpands on it imaginatively or 
creatively and exhibita soma originality and 
individuality. 

Conser vative 

These children are middle off the roaders? 
they always do vrhat is eKpect^d of thern* They 
know ^hat is expected and what is acceptable 
behavior* They stay vrithin the bounds of the 
social setting* It is a saf^, secure role for 
many who want to be praiaed ^nd believe they 
will be praised for doing whet is askea of thsmp 

These children follow directions to the letter* 
They do everything in the ord€r in v/hich it is 
asked ^ They do not deviate or expand oii any 
assignment. True •conservatives ' dori't vary at 
all frofn what is asked* They do not vant any 
h. 3tiia action from the teac^her or from their 
peers I* They 'will back down in a conflict, 

" •conaervativee ' are hard workers, tout r am con-* 
cerned about them because they don't show me 
they are willing to stand up £or their own 
convictions. " 

Creative 

"A child who comes up with things tViat are 



done in that way," 



Creativity is seen in art work^ written cornpo- 
aitions^ and dramatic play^ 




ERIC 



ff 



DQjfinitioni 



"A child that 4oem the vfork tut addi an inter- 
eitlng foam ^h^t 1 have not cDnsidered and is 
mors than a(3Cie:ptable, *' 



This child dliaat'egards directions and interna- 
lizes the mi^an^ng oC the prDject to produoe 
somethirig that ia v#ry much his/her own* It 
la rsflecttfl in art wcric, and in activities that 
are not cgilled fisr but are csnstructive a difff 
erent way p^^senting material. 



After obtaining thia inf s^rTnation on the teacher's concep- 
tual categories^ my neKt tmH was to dlecover how this teacher 
goe^ about linking routine ^qts in the claasroom to her cQncep- 
tu^l types of children, v^h^t resources does she use to eee 



or^t^r and patterning in cli^s^jfoom event e? Garftnkel (1967) 
suggests that we coneider interpretive procedures as having 
reifleKive features which XinH the propertiea of meaning to 
actwal events, in this way appropriate surface rules are seen 
as ^relevant for immediate or Cuture inference and action. 

In an attempt to diicovw these properties, 1 devised a 
sorting system which consisted of one 5x8 index card for 
each of the categories listed ^bovei and one 5x8 card for 
each of the 28 children in the class ■ The seven category 
car^pis were placed in a horizontal line on a table in the teach- 
er *P home. The teacher was th#n asked to consider each child 
in the class in light of th#aa known categories. The category 
carSs could be moved in any dlirection or superimposed upon 
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ether cards ♦ The teacher was not liTtiitid to these seven 

coniceptual categoriei** 

TVie SDrting syatem provided informattoii which sufgasts 

that the teacher Tiaa geneifated m model by wVitah she f iti 

children*^ routine acts into conaepttjal typeSs 

Im Some children fit squarely into one category 
with little or no diviation* 



H Y P i R 



D E N N I S 



2* Otliar Children art split into two catagoriesi with 
either a 50/50 or a 75/25 eplit, 

an eKample of the 75/25 spllti 



CONSiRVATl VE 



IMAG I N AT iV E 




*"This split is relatively stable for this child 
because his ■eonservatlve' qualities are so strong 
that they fnhiMt variations In his iehavior* 
Although he has Mmagtnative'quallties he aannot 
be eoniiderec3 a 'sharpie' because he is not that 
• Irnaglnative* , If his 'conservative'^ nnidaie of 
the roader' qualities were not so well de^^eloped 
his - imaginativB* beliavior couia blossonn and then 
he might flow into tbe 'aharple* category," 



No otber dategoriee were suggested by tba teacher during 
the sorting process. 
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still atVier cMldren fall Into two or three dlff" 
irerit catego^'les* Theiar b^havlDir teade to flow 
froTO pne category to ariotlier* The chaiiges In 
categDrLdal arrangement are related to speciffic 
behavioral patterns. For exampL^i 



SH A R p I g 

S 




C RE A T IVE 



IMAQI NAT iVB 



In this case vfhmn there L§ a 50/50 split 
iDetvean 'liyper* and ^coiiairvatlve' bahav^ior, 
the destructive infltjencei are balanead lay 
the eonstruetlve, inhibiting qualltiei of 
•fTDnservatlam' and Kelly e^chi'blte •eharpie*, 
• itnaginativa* , 'creativa' behavior. But whan 
•hypsr' qualities take over, she loeas the 
•sharpia* , ' imaginative •creative" behavior* 



il pat tarns and beaome 



disruptive j i.e#, her 



vork doas not get finteliad^ aha is destructive 
to other children's prDparty^ and causes argu* 
tnenta v?ith her peers, (Illustrated toale^) 



H Y P i R 



COWSERVAT IVE 




A fev7 children are in a state of "categDridal 
Jlu3<*' and the taaahar doas not knov how to Qon* 
qeptualige their behavior at thie particylar 
time* 



-Li- 



This G^lLd was categorized in tht fellot^ing 
vay prior to parent-taachty conferences twD 
Tnonthi age. 



P L 1 X I B L f 



S H 4 R P I E 



CONSERVAT I VE 



K A R e N 



Aftar the par€nt--teaaTier cDnferenae, v/hen the 
mother diicuised a speaiflo probXefn tha child 
warn having in bcIioqI vhich related to the 
teacher/pupil rilatlDnship, the teaoher could 
no longer comfortabl/ assign tVie cTiild to the 
•flexible' category. Until the taacher can 
account for tTie child's routine acts in the 
classrODTO in ItgTit of this nav^ Infermation, 
sha conceives of the chiia as teing Bomtwhat 
•inflexible'. See telo\^. 



INPLEKIBLe 



fIl E X I S L 1 



SHARPIE 



COMSERVATIVE 



KAREN 



case #2 

Until a recent illness this child was seen 
as follows I 



P L E I B L E 



SHARPIE 



IMAGIN A T IVE 



D I N O 
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Since illnass , fhLs cliild ham ieecme very 
oxneryt 'Hy^per' behevtor is no^ sijpejeiinposftd 
©11 his •imag^inative' , 'sharpie' quaUtlea, anfl 
eigne of ' iaf le5<lbility* oacvr tnDr€ pfttn atnce 

bae tetn sick, TTie teacher bonders iff Vife atill 
has not con^pleteLy r^oovered f ana shi hialMtes 
fcQ dategDrl^i hie pr^sint bihavior bacaTjaa tbe, 
cliangei ttiay Just be 'tampDrary onee « 



NFLl XIBLE 



-J 



X I B L B 



JL 



SHARPIE 



MAGI NAT IVE' 




Concluding Remartea 

The data indicate that an actcr'a uee of the dQCtJtnsri* 
tacy tnathoa of interp^atatiDn, i*e*i traatlng appaaeaiioes am 
•pDinttng^ to' a pr€auppoaed underlying patterxi, involvas the 
search for an identtfiad hamoXogoug pattern to aacount for a 
vaat variaty of totally aifftraiit raaliiationi ot tneantng. 
Thta Li saen spacifiMlly %^lth this aetar's daeumantary avi* 
dances of •hypar" activity^ a,g^^ sLtding oti ona^s mmmB^ 
travcLtny in the room^ and cauiing fflari-upap 



TTiQ ragtjltg of this Btudy support Sacks' (L974i219) ruile 
of conslstonejp which stataa that if m popijlitlon ©f paraors 
is Tjetng cate^ortsed^ ayiS if a GategoriMtion deviea has iaari 
yaed to asalgA a iirst meni^er of the population^ then that 
icategoxy or others of tTia saina colLtction may used to 
further assign nneinbers of the papuLation* Tha colltatlon 
in this ease^ ea'van soiiatptual catagDxtts^ was effeativaly 
\jead by tha teacher to claaaifj? all of the 28 children in 
the claBB • 

W^e have also sa^n that a niamber'a kno^ladge of thm 
vcrld is norm or less ad hocr in ether words, 7)m reaon^trwcts 
somm feattjre Df an event so that it can be aaan to fit the 
praacrlptlDna off m ruLt^ ^htle he ignoree thoss aspects of 
the event which de not fit tha rule, This practice was par- 
ttcijlarly avidant in this teaehef'e asaignmartt behavior to 
tha •iniaglriative^craetiva* catsg^orias, instances yrhLah miyht 
hav€ been ODM idarad •hyper' activity vere labeied V tmagiM tive' 
or i 'creative* for those GhiLdreri who are theyglit of ai •sharpies' 
or 'consarvativee • * rhia evidence suppDrts the notion that tha 
criteria of adaquecy and rvie# Df procadura in pupil categDriM- 
tion are only as good as they naad to la for tha Individ uaL 
actor. 

The ad hoc procedures uead to interpret routlM acts to 
construct socisL reality, %^hich go vrnquastioned by tha actor, 
are the vary processsa which must be accounted for to signifl* 
cant others^ i*e,, tha principal, parents^ etc., in ordfer to 
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tnalntiin t^ie saelal ordei of the institution. AdffiirilstratQrs 
in an eduGatlonal inatlttjtiQn call for prDCedures of account*- 
ablltty when deals lona for placeTnerit or treitment. niust Torn made. 
At this tlffls a teacher astes hirsslfi "what iKpectid of rrte?" 
^■Hov! do I conve/ Inf orrnatlori ata&yt my pupils* routirii aati to 
ether apaolalists and parenta which vlll tnevrs proper place* 
ment and treatnneiit tot taeh ehlW?'» 

Rosenthal (lS68slOS) sug^geste tViat teactiBrs* asaessraents 
off pupils' acadswLc performance are €aaier to fit into institu* 
tional dategDries^ than ars their aisaseminta of ioeial behav- 
iort One possible explaMtion for tills phanomemn Tnight bt the 
fact that at thg closi of afty aahool year th€ main ohjfedtive of 
the sdueational inetitutlDn^ that Is^ academic pr^reaSj oomee 
into fQcus, Meaaurefnents of aaadernic perf orTttance, rather than 
asetasments ot social heliaviDr, are ^Kpeeted by staff ancS par* 
enta. The teacher xBspoinQB to this e^psatation by tranilating 
^oth acaaemio and soaial ain^enslons off pupils' routine aete Into 
functionaL (acadernlc perfsrrnanae) statirnente, 

To'il lustra te, throughout the school year, Derinis, tha 
icnee-i lider^ the traveler, vas categorized as a 'hypeir' child 
vho had periDda of •imaglnatlvefitas* and 'eoTiserv^atlani' durlrif ^ 
vhich he vras seen a^ a qtjlet, dlligerit vrarkar* The teacher 
Interpreted hie routine acts of functlDrial and aooial behaviof 
T^y the degree of his hvP«ractivtty» In the end of the year 
report, howevtr, she aes^seeB Dennli • develDpmertt in light of 
Tits aoademic progriel', emphasising f\jnctlonal and de^emphasi- 
^tng ioclal pirformancei ihe vieualizis his bihavior by the 

i 
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atnount o£ control, or •constr^ratism* i which he uaes to 

channel hie erierglts towarfl acac5emLc work. 

Wot thte teaoher, then, aaeial reality in the tslassroom 

Is suatalned through the aealgnment of chtldrer's foiitine acts 

into sDclal bt\& functional categprles. It appeara, however, 

that xiYkBTi the teacher is called upon to make otCLQimt judgments 

conaexning pupil performance^ the eoeial eatagaries no logger 
guff lea, At this time, she feeli the need to fit hmr Inter- 

pretatione of pupil progreSi into the inetltutiDnal rriDdel of 

categorisation. She doee this by combiniog^and theii translating 

her Infformatlon on aocial and functional perfforinande Irito the 

institutional codes * Therefore, pupils who during the bcIiodI 

year are satagorized aa 'hyper*, 'coneervativa % •creative^ 

and •imaginative*, era aisigned at the end of the ymmt to nurner- 

leal grQupa vrhich are ini tit^tianally deflnea^ e.g. , 1 and 2 as 

goD€3 readerei 3 and 4 average readers, and 5 and 6 poor r^aderi* 

Tq summari^f, we ha^e seen how the teacher devetops a 

-variety of eategoriEatione tQ account for children's routine 

acts, m hmvB also learnea frorn the teachar^s Dngoing accounts 

that ahe corisldera children's behavior to be a aymnLo process 

vhtch is subject to change* This process allD^^s her to tliink 

of childran as biing capable ot "flowing" from one category to 

inotber. As noted earli*ir, the teacher in thii study perceives 

* The teacher in this study ia vary much avrare of the ramifica- 
tions off catagorizing, particuLarLy^ the poa tibia Lofig term 
ffffects upon a pupiL'e academic career. Therefore, %jYibt\ asked 
to account for pupil progress, she utilises sodial and func- 
tloTial infarmation that^ points to positive aapicta of childrtii 
behavior which are directly ralattd to academic achievement* 
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a few Ghildreri as b&itig in a state of '•categDrical fluK*'. 



But, it was aiscoverea that this teacher percaptions 
of pupil flijeacy 60 not neeessQril^ lead to recategorlMtion. 
In fact^ there aeenit to %m conelfleraBle Tiesltatton on her part 
tD racategorize pupils* AitliDugh thi problem of racategDrlM-^ 
tion was beyoad the aeope □£ my etudy^ I baeatne interested in^ 
the process when 1 learned that only three out of twenty-eight 
children ware resategorizad during the school yetr. How cate-*^ 
gorical reintarpreta tlon oceurs ii still unkn©v?n/ and im m 
concern for ffuture reaeirch, v^at doe^ it take for the peg 
to remain squars? 
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